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Generic Marking Principles 
 

These general marking principles must be applied by all examiners when marking candidate answers. 
They should be applied alongside the specific content of the mark scheme or generic level descriptors 
for a question. Each question paper and mark scheme will also comply with these marking principles. 
 

GENERIC MARKING PRINCIPLE 1: 
 
Marks must be awarded in line with: 
 

• the specific content of the mark scheme or the generic level descriptors for the question 

• the specific skills defined in the mark scheme or in the generic level descriptors for the question 

• the standard of response required by a candidate as exemplified by the standardisation scripts. 

GENERIC MARKING PRINCIPLE 2: 
 
Marks awarded are always whole marks (not half marks, or other fractions). 

GENERIC MARKING PRINCIPLE 3: 
 
Marks must be awarded positively: 
 

• marks are awarded for correct/valid answers, as defined in the mark scheme. However, credit 
is given for valid answers which go beyond the scope of the syllabus and mark scheme, 
referring to your Team Leader as appropriate 

• marks are awarded when candidates clearly demonstrate what they know and can do 

• marks are not deducted for errors 

• marks are not deducted for omissions 

• answers should only be judged on the quality of spelling, punctuation and grammar when these 
features are specifically assessed by the question as indicated by the mark scheme. The 
meaning, however, should be unambiguous. 

GENERIC MARKING PRINCIPLE 4: 
 
Rules must be applied consistently, e.g. in situations where candidates have not followed 
instructions or in the application of generic level descriptors. 

GENERIC MARKING PRINCIPLE 5: 
 
Marks should be awarded using the full range of marks defined in the mark scheme for the question 
(however; the use of the full mark range may be limited according to the quality of the candidate 
responses seen). 

GENERIC MARKING PRINCIPLE 6: 
 
Marks awarded are based solely on the requirements as defined in the mark scheme. Marks should 
not be awarded with grade thresholds or grade descriptors in mind. 
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Generic levels of response descriptors 
These level descriptors address assessment objectives (AOs) 1 and 2, and should be used in 
conjunction with the indicative content for each question in the mark scheme. 
 
Assessment objectives 
 
AO1 Knowledge and understanding 
Demonstrate knowledge and understanding of Islamic teachings, texts, beliefs and practices including 
their relevance for individual Muslims and communities. 
 
AO2 Analysis and evaluation 
Analyse, evaluate and discuss evidence, points of view and issues in Islam. 
 
Generic marking principles 
 
(a)  Examiners should use the performance summary statements at the top of the descriptors to help 

to identify a level which matches the candidate’s response. However, the final decision on the 
band and the mark within the band should be made on the basis of all the descriptors in the level 
and not primarily using the performance summary statement. 

 
(b) Examiners should start at the lowest level, if the answer meets all the criteria they should then 

move to the next level and so on. The Examiner should repeat this process until there is a match 
between the overall answer and the level descriptor. Examiners should use a best-fit approach 
when deciding upon the level, it is possible for a different level to be chosen for each AO. 

 
(c)  If the Examiner identifies all aspects of the level descriptor within the answer then the highest 

mark for the level should be given. Examiners should also make reference to the indicative 
content when deciding on the mark within a level to ensure that there is sufficient relevant content 
evident within the answer for the level and mark. Examiners should be prepared to credit material 
in answers which is not contained in the indicative content. 

 
(d) The Examiner may need to make a judgement within a level or between two or more level 

statements. Once a ‘best-fit’ level statement has been identified, use the following guidance to 
decide on a specific mark: 

 

• Where the candidate’s work convincingly meets the level statement, you should award the  
highest mark. 

• Where the candidate’s work adequately meets the level statement, you should award the most 
appropriate mark in the middle of the range. 

• Where the candidate’s work just meets the level statement, you should award the lowest mark. 
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AO1 Knowledge and understanding grid 
(For Questions 1(b), 2(b), 3(a) and 4(a)) 
 

Level AO1 Knowledge and understanding Marks 

Level 4  Detailed accurate knowledge with good understanding 

• Uses a range of detailed, accurate and relevant knowledge. 

• Demonstrates understanding through a well-developed response. 

• Fully addresses the question. 

• Good understanding of the wider context, if relevant. 

9–10 

Level 3  Mostly accurate knowledge with some understanding 

• Uses a range of mostly accurate and relevant knowledge. 

• Demonstrates understanding through a developed response. 

• Addresses most aspects of the question. 

• Some engagement with the wider context, if relevant. 

6–8 

Level 2  Partially accurate knowledge with limited understanding 

• Uses a range of knowledge which may be partially accurate. 

• Demonstrates limited understanding through a partially developed 
response. 

• Attempts to address the question. 

• Attempts to engage with the wider context, if relevant. 

3–5 

Level 1  Limited knowledge and basic understanding 

• Identifies a limited range of knowledge which may not be accurate. 

• Demonstrates basic understanding through a limited response. 

• Response is relevant to the topic, but does not directly address the 
question. 

• Little or no reference to the wider context, if relevant. 

1–2 

Level 0 No relevant material to credit. 0 
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10-mark grid for AO2 Analysis and evaluation 
(For Questions 1(c) and 2(c)) 
 

Level AO2 Analysis and evaluation Marks 

Level 5  
 

Alternative conclusions with analysis of points of view 

• Analyses the importance and/or strength of different points of view in 
detail. 

• Uses accurate evidence to support a coherent and well-structured 
discussion. 

• Coherent conclusion to the question which evaluates knowledge and 
points of view and assesses alternative conclusions. 

9–10 

Level 4  Coherent conclusion supported by evidenced points of view 

• Discusses different points of view in some detail. 

• Uses accurate evidence to support a well-structured discussion. 

• Coherent conclusion to the question which evaluates knowledge and 
points of view. 

7–8 

Level 3  Clear conclusion with different points of view 

• Recognises different points of view and discusses at least one in some 
detail. 

• Uses accurate evidence to support discussion. 

• Clear conclusion to the question which is linked to a range of knowledge 
and points of view. 

5–6 

Level 2  Basic conclusion with a supported point of view 

• Discusses one point of view. 

• Uses supporting evidence for one or more relevant points. The support 
may not be wholly relevant or accurate. 

• Attempted conclusion to the question which is linked to knowledge and/or 
a point of view. 

3–4 

Level 1  Limited interpretation with a point of view 

• States a point of view. 

• Little or no supporting evidence. 

• Attempted interpretation which may not directly address the question. 

1–2 

Level 0 No relevant material to credit. 0 
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15–mark grid for AO2 Analysis and evaluation 
(For Questions 3(b) and 4(b)) 
 

Level AO2 Analysis and evaluation Marks 

Level 5  Alternative conclusions with analysis of points of view 

• Analyses the importance and/or strength of different points of view in 
detail. 

• Uses accurate evidence to support a coherent and well-structured 
discussion. 

• Coherent conclusion to the question which evaluates knowledge and 
points of view and assesses alternative conclusions. 

13–15 

Level 4 Coherent conclusion supported by evidenced points of view 

• Discusses different points of view in some detail. 

• Uses accurate evidence to support a well-structured discussion. 

• Coherent conclusion to the question which evaluates knowledge and 
points of view. 

10–12 

Level 3 Clear conclusion with different points of view 

• Recognises different points of view and discusses at least one in some 
detail. 

• Uses accurate evidence to support discussion. 

• Clear conclusion to the question which is linked to a range of knowledge 
and points of view. 

7–9 

Level 2 Basic conclusion with a supported point of view 

• Discusses one point of view. 

• Uses supporting evidence for one or more relevant points. The support 
may not be wholly relevant or accurate. 

• Attempted conclusion to the question which is linked to knowledge and/or 
a point of view. 

4–6 

Level 1 Limited interpretation with a point of view 

• States a point of view. 

• Little or no supporting evidence. 

• Attempted interpretation which may not directly address the question. 

1–3 

Level 0 No relevant material to credit. 0 
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Question Answer Marks 

1(a) Give five examples of interest (riba). 
 
Answers may include some of the following ideas, but all valid material must 
be credited. 
One mark should be awarded for each response. 
 

• Hire purchase for shopping 

• Credit card repayments 

• Mortgages 

• Bank loans 

• In some opinions, returning borrowed goods with added extra 

• Interest on savings 

• Accept personal examples. 

5 
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Question Answer Marks 

1(b) Describe teachings about debt and interest according to one school of 
Islamic jurisprudence (fiqh). 
 
Mark according to the AO1 – 10-mark levels of response marking grid for 
knowledge and understanding. 
Answers may include some of the following ideas, but all valid material must 
be credited. 
 

• The Islamic prohibition on interest (riba) is common to different schools of 
thought, however there are differences on what defines interest; these 
may be differences of individual scholars and their followers as much as 
schools of thought overall. Credit any reasonable perspective. 

• Interest charged on a loan of money is known as usury. This was defined 
a type of interest called riba an-nasiya. This is generally regarded as 
prohibited. Scholars quote the first source of Islamic law, the Qur’an, in 
several places as justification for this prohibition, such as Qur’an 2:275–
2:280. 

• Interest in the form of asking back for more goods than were borrowed, or 
similar exchange which is unequal, is classified by some scholars as a 
form of usury. Examples of this might be given and explained. 

• Hadiths of Muhammad (pbuh) mentioned several situations in which 
interest was taken, which was the norm under the pagan society of the 
time. These have been categorised by some jurists into different types of 
interest (riba). 

• Muhammad (pbuh) forbade trading of different amounts of the same 
thing, referring to six things: gold, silver, wheat, barley, dates and salt. 
Some traders were using greater amounts of low-quality gold to pay back 
a loan of high-quality gold, which was an opportunity for cheating. This 
form of interest was called riba al-fadl. 

• Hanafi fiqh said all of these things could be weighed, so the ruling applied 
to anything which could be weighed or measured. Shafi'i jurists said this 
applied to food and forms of money. Maliki jurists said this applied to 
foods and goods which could be stored. 

• Banks in the Islamic world have led the way in making shariah-compliant 
bank accounts, loans and financial products. Instead of charging interest, 
charges for operating an account can be made. Investors agree to share 
profit and loss made from a loan. 

• Some modernist scholars, such as Fazlur Rahman Malik, argue that the 
main point is to forbid exploitation. Interest itself is not necessarily 
forbidden provided the extremes of exploitation of the pagan Meccans are 
avoided. 

10 
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Question Answer Marks 

1(c) Discuss what advice should be given to Muslims regarding mortgages 
in different circumstances. 
 
Mark according to the AO2 – 10-mark levels of response marking grid for 
analysis and evaluation. Answers may refer to any religious theory or 
teaching. Candidates may propose, analyse and evaluate some of the 
following arguments. All relevant arguments must be credited. 
 

• Mortgages are loans taken to pay for a house. There are many different 
forms of mortgage, including interest bearing mortgages and Islamic 
banking mortgages. 

• Mortgages involve either paying back more than is loaned or some similar 
arrangement, which constitutes interest (riba), so may be considered 
forbidden (haram) for Muslims. 

• Muslims could be advised to find other ways to secure accommodation. 
For example, by renting property and saving up first, to avoid taking a 
loan. Muslims often live as extended families with their parents, which 
means they can care for each other as well, so there are advantages in 
not taking mortgages. 

• Advisors might point out the risks involved in mortgages, such as 
repossession and losing one’s home; it might be considered good advice 
to try to find other ways to secure property. 

• Islamic banks are now producing shariah-compliant mortgages, by which 
they mean a special arrangement in which the value of the property is 
shared and paid as a form of rent until the part owned by the bank is 
bought out. In practical terms, the same payments system as mortgages 
takes place, but it is not considered interest (riba), so is permitted (halal). 
These might be recommended. 

• Some scholars do not forbid mortgages if they are, in practice, needed in 
order to gain housing or are considered a fact of society in places where 
few, if any, alternatives exist. 

• A Muslim might face a difficult situation with no other realistic option; it 
should be remembered that finding a home, especially for a family, is also 
a duty so it might be a matter of balancing what is possible. 

• Candidates should come to a personal judgement on the basis of their 
argument about what advice they might give to Muslims considering 
taking a mortgage. 

10 
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Question Answer Marks 

2(a) Give five actions which Muslims perform according to the Sunnah. 
 
Answers may include some of the following ideas, but all valid material must 
be credited. 
One mark should be awarded for each response. 
 

• Pray five times per day 

• Perform ablution (wudu) 

• Follow the Five Pillars (credit each example) 

• Actions following the character of Muhammad (pbuh) (credit each 
example) 

• Actions of humbleness and piety 

• Examples: speaking gently and kindly; taking time to perform prayers with 
focus and concentration; the specific actions and parts of prayer such as 
bowing (ruku), prostration (sajdah) and so on. 

• Credit any reasonable examples. 

5 

2(b) Explain how strong Hadith (sahih) might be used with other sources 
according to one school of jurisprudence (fiqh). 
 
Mark according to the AO1 – 10-mark levels of response marking grid for 
knowledge and understanding. 
Answers may include some of the following ideas, but all valid material must 
be credited. 
 

• The Sunnah is one of the primary sources of Islamic law, second only to 
the Qur’an, the word of God. To establish the Sunnah, Hadith categorised 
as strong are used, to ensure that they are authentic and therefore can 
be used as authoritative sources to make legal rulings. 

• Examples of how strong Hadith might be used could be given. For 
example, the Qur’an informs Muslims of their duty to pray; Hadith inform 
them how and when to pray based on the Sunnah of Muhammad (pbuh). 
Many strong Hadith record the details of the positions of prayer, the 
actions for preparation, the times of the day based on the exact position 
of the sun and the light and so on. Credit examples where given. 

• The Hanafi school of jurisprudence was founded before Bukhari had 
made his Hadith collection. Imam Hanifa accepted Hadith as strong if 
they had three narrators or more and that the character of those narrators 
was consistent with the Hadith they narrated. In other words, they acted 
as they preached. This gave the Hadith credibility for use as the second 
source of law after the word of God, the Qur’an.  

• The Maliki school of thought was based on the habits and practices of the 
people of Medina who had preserved the Sunnah with thousands of 
Hadiths. They used Hadiths together with the living traditions of the 
Medinans. 

• The Shafi’i school of thought used the categorisation of Hadith and used 
authentic, strong Hadith to try to resolve small differences in practice 
between Hanafi and Maliki schools which came earlier than Shafi’i. Imam 
Shafi’i wrote in his book, Risala, that strong Hadith were as important as 
the Qur’an for use in establishing legal rulings in his school of fiqh. 

• Hanbali scholars developed this school of thought at the same time as 
Bukhari was collecting Hadith. Imam Hanbal used many Hadith including 
both strong and some weak Hadith to make his justifications. 

10 
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Question Answer Marks 

2(c) To what extent do the benefits of using weak (daʿif) Hadith outweigh the 
problems? 
 
Mark according to the AO2 – 10-mark levels of response marking grid for 
analysis and evaluation. Answers may refer to any religious theory or 
teaching. Candidates may propose, analyse and evaluate some of the 
following arguments. All relevant arguments must be credited. 
 
Definitions 

• Introductions might briefly define what weak Hadith are, according to their 
classification in terms of subject matter (matn) and chain of narrators 
(isnad). 

 
To what extent 

• Weak Hadith may be used to support and promote good actions, and with 
good intentions: to worship God and promote good actions consistent 
with the Qur’an and Sunnah. Muslims should be rewarded according to 
their intentions. 

• In support, a weak Hadith might support established Hadith, in discussion 
by Islamic scholars. 

• Weak Hadith can still be used provided their content is consistent and not 
in contradiction to strong Hadith. Some Hadith are only weak because 
one piece of information, such as a gap in the chain is missing, not 
because the Hadith subject is wrong. 

• Weak Hadith may be used provided their use is qualified. In other words, 
the teacher should make clear that there are issues with this Hadith and 
not make rulings claiming the Hadith is certain.  

• Weak Hadith might be the only source available on a certain topic or 
issue, therefore their use might be better than nothing. 

• However, the use of weak Hadith could potentially lead to errors in the 
practice of religion or lead a Muslim away from true worship and risk 
mistakes and corruption. Muslims are aware that people in the past forgot 
their revelations and were led astray over time, so are insistent that Islam 
is not changed in any way by any mistakes in interpretation. 

• The Hadith collectors rejected the use of weak Hadith. Imam Muslim, one 
of the Hadith collectors, condemned the use of weak Hadith and said that 
people should stick to using strong ones. 

• There is no need to use weak Hadith when all necessary meanings can 
be found in authentic Hadith. Leaving aside weak Hadith avoids issues of 
doubt. 

 
Conclusions 

• Conclusions should make a personal judgement about the issue bearing 
in mind the arguments made, and clearly state if weak Hadith might be 
used in any circumstances and if so, to what extent.  

10 
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Question Answer Marks 

3(a) Explain why Muslims believe the Qur’an originated with God. 
 
Mark according to the AO1 – 10-mark levels of response marking grid for 
knowledge and understanding. 
Answers may include some of the following ideas, but all valid material must 
be credited. 
 

• Muslims believe the Qur’an originated with God long before it came to be 
revealed to Muhammad (pbuh) and was kept safe with God and revealed 
to the people for guidance. 

• The miracle of the revelations to Muhammad (pbuh), such as the first 
revelation of the Qur’an on the Night of Power, is evidence that the 
Qur’an came from elsewhere and was not made by humans. Muhammad 
(pbuh) could not read or write himself, according to Islamic tradition, and 
therefore could not have made the Qur’an. 

• The beauty of the words and the insight they brought was beyond what 
many thought capable of human authors at the time. The Qur’an often 
takes a vocative tone, as if the voice is coming from God afar, and is not 
the voice of a human conversation.  

• The message of the Qur’an is one which makes sense to many Muslims 
and is in accord with the ‘signs’ in God’s creation; therefore, logic and 
reasoning can be used to support the belief in the Qur’an’s origin. 

• Islamic leaders, Imams, scholars and authorities have studied and 
researched the Qur’an and agree on its origin with God. This wealth of 
knowledge has provided many convincing commentaries (tafsir) to 
convince Muslims that the origins of the Qur’an were with God. 

• Belief in the Qur’an’s origins has become an essential part of faith and 
Islamic belief for Muslims, on which faith, practice and jurisprudence is 
based. 

• The origins of the Qur’an with God include various views on the extent to 
which the Qur’an was literally revealed and inspired; regardless of this 
there is general agreement that the origins of the text were with God and 
God alone. 

10 
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Question Answer Marks 

3(b) ‘Different literal and metaphorical perspectives do not challenge the 
authority of the Qur’an.’ Do you agree? You should refer to different 
points of view in your answer. 
 

Mark according to the AO2 – 15-mark levels of response marking grid for 
analysis and evaluation. Answers may refer to any religious theory or 
teaching. Candidates may propose, analyse and evaluate some of the 
following arguments. All relevant arguments must be credited. 
 

Definitions 

• Literal perspectives include interpretations that every word in the Qur’an 
should be taken literally, whereas others interpret some words 
symbolically or with inner or hidden meaning. The statement suggests 
that different perspectives do not have any effect on the belief that the 
Qur’an should be followed as an authority. 

 

Agree 

• The Qur’an is considered the word of God and used as the primary 
source of authority by different groups of jurisprudence, regardless of 
their different interpretations. It is seen by all as the primary source. 

• Meaning and authority are two different things. Interpreting meaning is an 
area where scholars may differ; but using the Qur’an as a source is not in 
dispute. The words of the Qur’an used are unchanged and not in 
contention. 

• To ‘challenge’ suggests to confront or even deny, following beliefs outside 
the fold of Islam. Those of different viewpoint still share the same 
common core beliefs of Islam, including in the Qur’an, so therefore the 
differences of interpretation do not matter. 

• The Qur’an refers to literal and allegorical verses, so different 
interpretations do not challenge this. Reference: Qur’an 3:7. 

 

Disagree 

• If a Muslim does not believe the Qur’an is the literal word of God, then 
there might be more flexibility in their mind to interpret its teachings. This 
might mean they might be less inclined to recognise its authority in the 
same way. 

• There has been debate between some groups such as the Mu’tazilah, 
and the followers of al-Ash’ari. The Mu’tazilah considered that God could 
not have written the Qur’an in human language due to their belief in the 
separateness of God and interpreted certain verses in the Qur’an 
metaphorically. This affected the way they viewed the authority of the 
Qur’an, and they considered human reasoning as very important, in 
contrast to the al-Ash’ari. 

• Eventually the Mu’tazilah were excluded from Islamic communities 
because their interpretations were considered to go beyond that 
acceptable for Muslim belief. This shows that interpretations and the 
authority of the Qur’an were linked and the Mu’tazilah were considered 
unacceptable because their interpretations were thought to undermine 
traditional scholars and judges and brought division amongst the 
Muslims. 
 

Conclusions 

• Conclusions should focus back to the statement and decide how far literal 
and metaphorical interpretations have any effect on the authority of the 
Qur’an in its use by Muslims.  

15 
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Question Answer Marks 

4(a) Explain how individuals may interpret teachings (ijtihad) according to 
one school of thought in Islam. 
 
Mark according to the AO1 – 10-mark levels of response marking grid for 
knowledge and understanding. 
Answers may include some of the following ideas, but all valid material must 
be credited. 
 

• Questions which have not already been clearly solved by the Qur’an, 
Sunnah and by the consensus of scholars (ijma), could be answered by 
ijtihad, which is the individual effort and interpretation of a scholar, called 
a mujtahid. If a question has already been clearly answered, then it is 
considered invalid to perform ijtihad. 

• Hadiths of Muhammad (pbuh) provide the basis for ijtihad for Sunni 
scholars. From these, it was suggested that it was a religious duty to 
perform ijtihad to find answers for questions; a duty which would help the 
Muslims. During the early years of Islam, jurists made many rulings on 
the basis of their individual opinions. Scholars who performed ijtihad 
gained the special title: mujtahid.  

• Hanbali scholars said that ijma was performed by Muhammad’s 
companions (sahaba) but that it was difficult to reach ijma after those 
times, so there was still a role for ijtihad to be performed by individual 
mujtahids.  

• Most scholars from Hanafi and Shafi’i schools of thought decided that the 
days of ijtihad were over. The scholar al-Ghazali also took that opinion, 
and after his time it was said that the ‘gates of ijtihad’ had closed.  

• Many Salafis recommend ijtihad because they say this strengthens the 
Muslim community, who have become too reliant on following scholar’s 
taqlid. The companions (sahaba) left knowledge which the Muslims of 
today could read about and make their own interpretations. 

• For the Shi'i, when the twelfth Imam became occluded or hidden, Imams 
made rulings to guide their people, considering what the twelfth Imam 
might have guided. Shi'i Imams had always taken into account reasoning 
(‘aql) rather than analogy (qiyas), a difference between them and Sunni 
scholars in the process of deriving shariah rulings. 

10 
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Question Answer Marks 

4(b) ‘Individual interpretation of teachings (ijtihad) is still valid today.’ 
Evaluate this statement with reference to two schools of thought in 
Islam. 
 
Mark according to the AO2 – 15-mark levels of response marking grid for 
analysis and evaluation. Answers may refer to any religious theory or 
teaching. Candidates may propose, analyse and evaluate some of the 
following arguments. All relevant arguments must be credited. 
 
Definitions 

• The statement focuses on whether ijtihad is still valid in the present, 
suggesting opposition to the idea that the ‘gates of ijtihad’ closed with al-
Ghazali. 

 
Agree 

• Ijtihad helps Muslims answer new questions which have arisen from 
issues arising in modern society. As society has changed so much with 
new technology, healthcare and issues of living in multicultural societies, 
new interpretations are needed to address these issues. 

• The Prophet’s companion Mu'adh bin Jabal sent him to Yemen and 
asked him how he’d judge matters. He said he’d decide matters when the 
Qur’an and Hadith did not give clear answers and he said he’d use his 
personal judgement. This suggests Muslims can use it today.  

• Ijtihad can help Muslims engage more with their religion, and search the 
original sources, Qur’an, Hadith and the examples passed on by the 
companions (sahaba).  

• Some schools of thought recommend ijtihad in the modern world and 
argue that the gates of ijtihad have never really closed since the Middle 
Ages. Scholars who perform ijtihad are highly trained; this training makes 
their exercise in ijtihad valid in the modern world. 

 
Disagree 

• The early Muslim community exercised ijtihad because many of them 
were companions (sahaba) of the Prophet (pbuh) and knew what he 
would have done, so were qualified to make individual interpretations. We 
have long since become far more distanced from this knowledge, so 
interpretations of ijtihad made today are no longer valid. 

• The schools of thought (madhab) settled nearly all questions not 
answered by the Qur’an and Hadith. This means that scholars today do 
not need to perform ijtihad; they can perform taqlid, which meant they 
could follow existing rulings and apply them, without having to make fresh 
interpretations. 

• Ijtihad might lead to division because individuals make different opinions, 
leading to more division amongst the Muslims who are already divided 
into many groups in the present day. 

 
Conclusions 

• Conclusions should make an overall judgement focusing in on the words 
‘valid’ and ‘today’, to draw the discussion back to the statement and make 
a personal response. 

15 

 


